Pupil premium strategy statement 2022-2023

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

Key:

Where a strategy has been continued from the previous academic year due to the
success it has had in making a difference to our disadvantaged children, this has been
outlined alongside any next steps we may take to refine the approach.

Any text in blue has been added for the school year 2022/2023 to show how the strategy
has been refined and adapted based on our knowledge of the children.

School overview

Detalil

Data

School name

Fishbourne CE Primary

Number of pupils in school

210

Proportion (%) of pupil premium eligible pupils

1%

Academic year/years that our current pupil premium 2021-2022

strategy plan covers (3 year plans are recommended) 2022-2023
2023-2024

Date this statement was published December 2021
July 2022

Date on which it will be reviewed July 2023

Statement authorised by

Pupil premium lead Naomi Day

Governor / Trustee lead

Jenny Blamire and Anya
Loynes

Funding overview

Detail Amount
Pupil premium funding | | PP Grant 7/12ths of 22/23 (Sept 22-Mar 23) £18,334.16
allocation this ESTIMATE 5/12ths of 23/24 (April 23-Aug 23)* £12,962.50

academic year

Recovery premium £3,045.00
funding allocation this
academic year

Pupil premium funding | °:351.34
carried forward from




previous years (enter
£0 if not applicable)

Total budget for this
academic year

If your school is an
academy in a trust
that pools this funding,
state the amount
available to your
school this academic
year

£39, 693

Intended expenditure: £39,850




Part A: Pupil premium strategy plan

Statement of intent

At Fishbourne Church of England Primary School we start with our WHY, our core belief drives all decision making.
We think deeply about our HOW, using our core belief to guide decisions on a day to day basis. Finally we decide
WHAT action brings our belief to life. We use this approach to identify our next steps as a school before moving
through the stages of implementing change: explore, prepare, deliver, sustain. This approach is used in all areas of
our development and is highly relevant to our strategy for supporting our children who are disadvantaged and
vulnerable.

Why?
Our core belief is that:
‘There is only one you in this great big world...
...make it a better place.’

How?
In all our school development, we work fowards achieving the
opfimum pedagogic approach for ALL learners by:
-knowing our children and families well
-having a strong, evidence-informed pedagogical approach for

Learning

Motivation

teaching and learning < opportunities
ptimum
-securing good subject and curriculum knowledge for all pedagoglc
approach
-creating a curriculum that motivates all learners

-ensuring feedback results in learning being personalised highly Feedback
effectively to support good progress

Our PP strategy is also integral to wider school plans for school
development because high quality first teaching is at the heart of our approach. This PP Strategy Plan should
be read in line with the School Development Plan.

What?
Developing a culture and collective responsibility for tackling educational disadvantage through:

*RELATIONSHIPS:

- secure, positive relationships with all children and, in particular, investing time in really getting to know our
disadvantaged children.

- partnership in learning between staff, child and parent — knowing our children and families well

- having high expectations about engagement in learning both in and beyond school

- ensuring all voices are heard and levels of engagement are high

*RESTORATION:

- embedding a strong culture of believing that ALL children will achieve well and, as a result of their
experiences at school, they will believe they can make the world a better place to be.

- building confidence and self-esteem by championing all learners and in particular our disadvantaged.
- ensuring that all children receive a rich and diverse curriculum offer within and beyond the school day.

*RESPONSIVENESS

- high quality teaching and leaming for all children

- learning is personalised highly effectively fo ensure all children make progress from their personal starfing
points.

- having high expectations of all learners and a belief that all learners can achieve

- assessment for learning that rapidly identifies gaps and responds at the point the need is identified




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 RELATIONSHIPS:
Staff building detailed knowledge about our most disadvantaged children and their families
through both formal and informal pathways — formative and summative assessment, pupil
conferencing, small group work, discussions with parents — building a picture of the child and
building a relationship. Following 2 years of working in partnership with the same team in the
classroom, children and families are now building new relationships.

2 RELATIONSHIPS:
Engagement with learning beyond the classroom - reading fluency, number fluency, small group
support sessions is not as high for our disadvantaged children.

3 RESTORATION:
Disadvantaged children have been most impacted by the lack of enrichment opportunities during
school closures.

4 RESTORATION:
Attendance of our most disadvantaged children is below that of non-disadvantaged.
__of disadvantaged children fall into the ‘persistent’ absence
Observations of children show that absence is negatively impacting on the progress of
disadvantaged learners.

5 RESPONSIVENESS:
Our ongoing assessments (NFER and AfL) have demonstrated that many of our disadvantaged
children have been impacted by school closures to a greater extent than other children. These
findings are supported by national studies.
Disadvantaged children have significant knowledge gaps that must be addressed rapidly to
prevent them falling further behind age-related expectations.

6 RESPONSIVENESS:
Our assessments and observations do not identify any specific patterns across year groups in ferms
of knowledge gaps although typically writing has been more significantly impacted than other
areas of the curriculum for our disadvantaged children. This is in part due to the relatively small
numbers of PP children across year groups but supports our approach of personalising learning
highly effectively based on our knowledge of the children.

7 RESPONSIVENESS:
Our observations have shown that many of our disadvantaged children make less contribution to
class discussion and are less confident to share their ideas. This results in lower levels of
engagement.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Partnerships between staff, children and *Knowledge of children and their next steps of learning is a significant
parents are considered an area of strength across all year groups.
strength across the school. *Qualitative data from surveys of children and families reflect that

disadvantaged children feel valued, supported and as though they
receive the help they need.

*Learning is personalised highly effectively to ensure that gaps in
knowledge are addressed rapidly.

*All children make good progress from their personal starting points.

Attendance of disadvantaged children *Sustained high attendance for all children.
has improved and the number of children *The difference between attendance of disadvantaged and non-
‘persistently’ absent has reduced. disadvantaged children is reduced
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*A reduction in the % of children who are persistently absent.
(No data TARGET included here due to the pandemic skewing attendance data)

Improved attainment in reading, wiiting
and maths for disadvantaged children.
In particular focusing on writing in 22-23
during personalised learning fime to
ensure our most disadvantaged children
get very high quality, personalised
support from their own class teacher.

*Personalised, targeted support is highly effective in addressing
knowledge gaps, parficularly in writing.

*Disadvantaged children’s strength in reading is used highly effectively
to support the development of their writing.

*Outcomes across school (in standardised tests) show that
disadvantaged children are making progress in line with their non-
disadvantaged peers.

Disadvantaged children have a high
level of engagement in class discussion

*Observations show that all children are highly engaged in class
discussion and believe that their ideas are valued.

Children and families engaging in
learning beyond the classroom.

*High take up of offers for additional support for children’s learning
through small groups outside the school day and school-led tutoring.
*Engagement with home learning result in increased fluency in both
reading and number.

*High levels of engagement with learning review meetings and
telephone discussions about learning.

*High levels of engagement with our Families Matter programme of
events.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 10,500

Activity Evidence that supports this Challenge
approach number(s)
addressed

The first three activities listed below are taken from our School Development Plan and th

learners and are working towards the optimal pedagogical approach for all learners.

erefore willimpact on ALL

To deliver high quality phonics The Reading Framework (Jul 2021) 1,2,5,6
teaching across the school The guidance emphasises that pupils need to
that leads to increased keep up with their peers rather than be helped to
automaticity and decreased catch up later, at a point when learning in the
cognitive load for children as wider curriculum depends so much on literacy.
readers and writers, resulfing Where pupils make insufficient progress, extra
in accelerated progress. efforts should be made to provide them with extra
practice and support from the beginning.
Funding release time for
teachers and leaders fo High quality Phonics training for the whole staff
€ngageiin: team with phonics being taught systematically
Lesson Study and revisited through KS1 and KS2. (see SDP)
Pupil led book study
Inquiry Question evidence
based reading.
To deliver consistently high The CLPE (Centre for Literacy in Primary Education) 1,256
quality teaching of reading state that ‘reading plays a critical role in the
across school that immerses development of writers and value highly children
children in high quality texts being immersed in high quality literature.
prior to the teaching of
narrative inspired writing The children at Fishbourne CE Primary have high
learning experiences. levels of engagement with reading and genuinely
Funding release time for enjoy reading for pleasure. Staff now need to use
teachers and leaders to this fo support the children in making accelerated
engage in: progress as writers. (see SDP)
Lesson Study
Pupil led book study
Inquiry Question evidence
based reading.
Closing the Gap meetings This is a regular opportunity to reflect and review 1,2,4,56

Half termly progress meetings
for staff team/s to meet with
leadership teams to discuss
the progress children are
making - including:

Barriers to learning

HQFT strategies

Scaffolding opportunities
Personalisation of learning
focus

children’s progress together as a team is vital to
support staff to become reflective practitioners —
identifying what is working well and what areas
need to be personalised to ensure all children

making progress from their personal starting points.

Although not supported with research evidence,
staff report feeling supported and the
development of a sense of us all working together
towards a common goal. The fime to stop and
reflect is critical fo ensuring that leaming is being
personalised highly effectively and time utilised
strategically to meet the needs of all learners.




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £19,744

Activity Evidence that Challenge
supports this number(s)
approach addressed

CONTINUED: Smalll group tuition is defined 1,2,3,5,6,7

Personalisation of Learning through ‘Curtis Time’ as one teacher, trained

£19,800 teaching assistant or tutor
working with two to five

Intervention work is dynamic and responsive to the pupils togetherin a group.

changing needs of the cohort. Teaching staff use This arrangement enables

AfL strategies to rapidly identify those children in the teaching to focus

need of additional support to grasp a key concept exclusively on a small

or to master their next step of learning. Teaching number of learners,

teams have autonomy to identify how best to use targeting pupils’ specific

this time each week to benefit those children in needs. Additional small

need of specific personalisation. This personalisation group support can be

time may be organised differently each week and effectively targeted at

should include different groups of children as pupils from disadvantaged

needed. A running record of those children in backgrounds, and should

receipt of this additional support and for this be considered as part of a

additional, personalised learning to be clearly school’s pupil premium

signposted in the children’s books. strategy.

In 22/23 there will be an increased focus on writing

development to ensure through this personalisation

time.

CONTINUED: Small group tuition is defined 1.2,3.5,6,7

School Led Tutoring Programme as one teacher, (trained

15 x 1 hour sessions tfeaching assistant or tutor)

School contribution: £1000 (40%) working with two to five
pupils togetherin a group.

Focused through Book Talk This arrangement enables

Groups of between 3-6 children from each of the the teaching to focus

KS2 classes identified who would benefit from exclusively on a small

participating in a small group Book Talk session led number of learners,

by a teacher. Where possible, this session will be targeting pupils’ specific

enriched with visits to the theatre, drama workshops needs. Additional small

or a museum Vvisit. group support can be

Children identified through Closing the Gap effectively targeted at

meetings pupils from disadvantaged

In 22/23, there will be an increased focus on using backgrounds, and should

the high quality texts to inspire writing as teachers be considered as part of a

move through the sequence of sessions because school’s pupil premium

this is where the greatest gap in attainment lies. strategy.

Key focus during this time
will be on:

-reading comprehension
-engagement with text and
high quality talk
-enrichment of language
and experience

-high quality texts to inspire
writing

Maths interventions EEF: Pupils may require 1,2

6 hours of LSA time a week x 12 weeks = approx. targeted academic support

£4000 (a total of 6 groups will have been targeted by fo assist numeracy.

the end of the academic year with each intervention Interventions should be

lasting 12 wk) carefully linked to classroom

3 LSA’s have been trained up in the Edge Hill Uni teaching and matched to

maths intferventions to support those children in Y2-6 specific needs, whilst not

who need fo ‘catch up’.




1stClass@Number Teaching assistant-led programmes
for groups of 4 pupils who need a helping hand with
counting, number and calculation.
Success@Arithmetic Teacher and TA-led
programmes for up to 3 pupils who need help to
master the understanding and procedures for
calculations.

Talk 4 Number Teaching assistant-led programme for
groups of 4 pupils who need support to learn the
vocabulary of number and calculation and to talk
confidently about their mathematics.

Children will be identified who would benefit from
being part of these infervention groups and fime set
aside in the timetable (hopefully outside of the
school day).

inhibiting pupils’ access to
the curriculum.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 9743

School trips, residential visits and an after school
sports club fully funded

The school provides all PP children with the above
opportunities free of charge, extending to those
outside of the school day.

(£3900)

are beneficial for their own
sake outside of any
attainment impacts.

Activity Evidence that Challenge
supports this number(s)
approach addressed

CONTINUED: The EEF states that mentoring 1

Mentorship Programme programmes which have

All PP children and those identified as vulnerable a clear sfructure and

are assigned a mentor in school who connects with expectations, provide

the mentee each week over a hot chocolate and is fraining and support for

there to champion that child and celebrate mentors, and recruit mentors

learning fogether. who are volunteers, are

(£300 on refreshments) associated with more
successful outcomes.

The mentorship programme
at Fishbourne has been in
place for the last four years
and our own qualitative
data gathered from children
and families supports the
continuation of the
programme.

CONTINUED: Research from the EEF 1.3.7

ELSA Programme toolkit, shows that SEL

One ELSA has been frained in school to deliver inferventions have an

sessions two afternoons a week, up to four children identifiable and significant

each term. impact on developing pupil

Children can be referred by staff, parents or self-esteem, emotional

external agencies. resilience and readiness to

(£3250) learn, and attainment itself
(four months' additional
progress on average). SEL
programmes appear to
benefit disadvantaged or
low-attaining pupils more
than other pupils.

CONTINUED: EEF- Enrichment activities 1.3



about:blank
about:blank
about:blank

Attendance

Continue to embed the principles of good practice
set outin the DfE’s Improving School Attendance
advice.

See attendance strategy:

All staff members should:

*freat pupils with dignity, build relationships rooted in mutual
respect and observe proper boundaries

*take into consideration the vulnerability of some pupils and
the ways in which this might contribute to absence,
handling confidential information sensitively

*understand the importance of school as a place of safety
where pupils can enjoy frusted relationships with staff and
pupils particularly for children with a social worker and
those who have experienced adversity

*communicate effectively with families regarding pupils’
attendance and well-being

Build respectful relationships
with staff, pupils,

families and other stakehold-
ers in order to secure their
frust and engagement.

A welcoming and positive
culture across the school.
Model respectful relationships
and appropriate communi-
cation for staff and pupils. This
will help

relationships between pupils
and staff to reflect a positive
and respectful culture.

CONTINUED:

Promoting reading:

i. Library Champion

ii. Patron of Reading

iii. Fishbourne Reads newsletter
iv. Books for PP children
(£3100)

i. Library Champion - responsible for changing book
displays in the library in line with national events
(e.g. Refugee Week, Mindfulness, Remembrance)

i. Inspiring the school community to read and to
understand the role of an author. This opportunity
has led to further opportunities and generated real
engagement in reading from our children —
including attending the LOLLIES in London (Book
awards) and meeting a range of different authors
who have now built connections with the school.

iii. A platform for children to share their own reviews
for books.

Although no external evi-
dence to support these
activities, our own
observations have high-
lighted the positive impact
that they have had on
engagement with reading
across school.

2,3

Families Matter Programme:

(up to £4500)

Many of our families report finding family life very
tough post pandemic and that routines have been
impacted, so too have parents capacity to support
learning beyond the classroom.

Historically, the school has worked with Victoria
Jones, a highly skilled classroom practitioner who has
supported families who may need support with
parenting.

We anticipate x3 Parenting Programme courses
running throughout the year, at different times of the
day to attract different groups of parents and that
these groups may meet up following the
programme, possibly termly to touch base on how
things are going. Victoria will have capacity to follow
up with some families who have attended the
programme 1:1.

The EEF states: ‘Levels of pa-
rental engagement are con-
sistently associated with im-
proved academic outcomes.
Practical approaches, such
as supporting shared book
reading, or tailoring positive
communications about learn-
ing, can prove actionable for
schools’

1.2,3,4,5,6,7

Total budgeted cost: £ 14, 150




Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

NB) Progress measures between 2021 and 2022 are unreliable because of the context of the
administration of the NFER tests in 2021 due fo the ongoing impact of the pandemic. Teacher assessments
were reported different to parents in July 2021 with children being reported as:

-ready to progress

-ready to progress with SOME areas to revisit

-many areas to revisit before being ready to progress

-working on targets identified through Individual Learning Plans

In 2022 we then returned to pre-Covid administration of NFERs and descriptors of attainment.

2021-2022
Activity in the previous academic year.

TEACHING:

1) To deliver a robust mathematical pedagogy rooted in the principles of mastery consistently throughout
the school.

The work done on the mathematical pedagogy rooted in the principles of mastery is ongoing with class
teachers continually deliberately practising elements of the approach.

*Attainment in maths was particularly strong in EYFS, Y3 and Y4 and broadly in line with where we would
have expected it across the rest of the school with the exception of Y2.

*We were generally pleased with the children’s attainment in maths across school —additional curriculum
fime has been dedicated to developing children’s fluency and automaticity with daily practice in
addition to the maths session. This involves a daily morning task on arrival in school, additional times tables
practice, doodle maths both in school and at home as well as the daily maths session. This is reflected in
particular in the high proportion of children in Y3/4 scoring very well on the NFER tests (further analysis will
take place).

*NCETM Mastering No. has been delivered in EYFS as the core feaching in maths and additional teaching
in Y1/2. This programme aims to strengthen the understanding of number and fluency with number facts
among children in the first three years of school. All staff speak very positively about the impact of the
programme and the accompanying CPD which has supported our mastery approach to maths.

*Work done on fimes tables in KS2 has been an area of real strength with additional time dedicated
during the week to practising this. The Y4 team were very pleased with the outcome of the MTC which
reflects the hard work the children have put into learning their fimes tables. This will have a very positive
impact as this cohort move into Y5/6 in terms of being able to access the curriculum with reduced
cognitive load.

*A number of children in Y5 have been identified who will need addifional infervention to support them in
making accelerated progress next academic year.

Next steps:

*Momentum to be maintained with the maths pedagogical statement to ensure that the work that has
been started does not get diluted as a result of other priorities on the SDP. Progression planning for maths
leadership needs to be considered also with someone else in the staff team being identified to support EH
with maths leadership moving forward.

*NB is finalising this statement with some updated information and a final maths staff meeting before we
break up for the summer holidays with reflections for all.

*CPD in place for two new members of staff, provided by maths leadership feam to get them up fo speed
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on the maths pedagogical approach — planned for a session before the summer break and follow up
during the autumn term.

*Maths to continue fo be monitored closely through school in the form of book looks.

*Continued emphasis on fluency and automaticity — subscription with Doodle Maths, introduction of
Fluency in Five as a model for all KS2 year groups.

*Those children working below EXS in Y2 will use the NCETM Mastering No. materials as they move into Y3
as part of their provision — this revision and focus on the ‘basics’ will support their next steps moving
forward.

*We have now completed three elements of the Edge Hill maths interventions and have a number of
LSA’s trained up to deliver:

1s'Class@Number Teaching assistant-led programmes for groups of 4 pupils who need a helping hand with counting,
number and calculation.

Success@Arithmetic Teacher and TA-led programmes for up to 3 pupils who need help to master the understanding
and procedures for calculations.

Talk 4 Number Teaching assistant-led programme for groups of 4 pupils who need support to learn the vocabulary of
number and calculation and to talk confidently about their mathematics.

Children will be identified who would benefit from being part of these intfervention groups and time set
aside in the timetable (hopefully outside of the school day) to ensure that delivery can take place -
leadership priority. Baselining to take place to show impact of the intervention.

2) To deliver well sequenced steps of writing development within learning experiences, informed by AfL
from the baseline.

Writing is an area of concern across the whole school community although the grammar/punctuation
scores across KS2 are much stronger, exceeding targets set.

*Writing is the only core area that is teacher assessed and in order to be working at EXS, the entire Teacher
Assessment Framework (or Key Performance Indicators) need to have been met with evidence of them
being applied independently across a range of pieces of writing. In Dec 2021, the KPI's were updated by
our leadership tfeam and brought back to the National Curriculum expectations with a set of indicators for
each class (rather than key stage phases as it was previously).

*As a school community, we have been crystal clear that teacher assessment must be robust and that
while there may be less evidence than usual, there needs to be sufficient evidence that the children are
able to apply the TAF/KPI's independently and confidently.

*A number of areas were identified through teacher assessment that were challenging for all children at
Fishbourne including: spelling, stamina, application of key grammar techniques and being able to provide
evidence across a range of pieces (in particular narrative)

*Spelling is an area that children at Fishbourne have found particularly challenging this academic year
and this is reflected through the NFER results in KS2. Other schools in our locality report similar findings.

Next Steps:

*Continued use of the work on ‘oracy’ with KS1 as one of the steps in the sequence of teaching writing —
focusing on the formulation of sentences verbally before attempting to write them.

*Continued explicit teaching of phonics into KS2 and linked to the teaching of spelling. All KS2 staff to be
tfrained in phonics.

*Introduction of Read, Write, Inc spelling programme from Y2 - Y6 that builds on phonetic understanding
and will provide a consistent approach to the teaching of spelling through KS2 with a dedicated daily
spelling session faught by all. It feaches spelling cumulatively and systematically with deliberate,

focused practice. Online CPD provided for all KS2 staff to support understanding of the principles.
*Ongoing emphasis on spelling throughout the sequence of teaching writing with children being taught to
use dictionaries highly effectively and use of wordbanks, editing fime etc.

*Utilising our strength in the teaching of reading to support the feaching of narrative — part of the
pedagogical approach moving forward for the teaching of reading will be a ‘half termly theme' during
which the children will be taught using a whole class, high quality fiction text with extracts of non-fiction
texts used to develop their comprehension of the fiction and poetry weaved into the ‘theme’. At the end
of the theme, there will be a narrative based learning experience for 1-2 weeks using the texts taught as
the inspiration. This will result in the children having up to six narrative learning experiences during the
academic year, giving them greater opportunity to write extended pieces and meet the narrative based
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about:blank
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key performance indicators which have been challenging o build into our usual learning experience
approach.

*Revisiting modelled writing techniques as part of our sequence for teaching writing, especially for newer
members of the staff team: ‘| write, we write, you write’.

*Whole school learning experience — The Lion, The Witch and Wardrobe for Y3,4,5,6 will infroduce the
principles of the ‘theme’ and narrative learning experience being weaved together with the children
using the high quality texts they use as Book Talk fo inspire narrative writing at an opfimal moment during
the fext.

*Opportunities to gather evidence of children’s writing across the curriculum need to be built in and
balanced with sufficient opportunities for the children to be taught.

3) Closing the Gap meetings — half termly progress meeting for staff team/s to meet with leadership team
to discuss the progress children are making including:

Barriers to learning

HQFT strategies

Scaffolding up opportunities

Perosnalisation of learning

These meetings take place half termly, a really valuable fime to work in collaboration to support staff to
identify the barriers to learning for disadvantaged learners, to identify the most effective use of Curtis Time
and to think about the child holistically.

Next Steps:

-Use C the G meetings to have a specific focus initially on the bottom 20% but then also to consider other
children who may be vulnerable learners.

-Include the Assistant Headteacher(s) in meetings for KS1/2 to support them in their knowledge of the
children and their wider-school impact.

-Consider the possibilities of having a whole-school focus for the use of Curtis Time which may allow staff to
support each other more effectively in sharing good practice. For example, supporting our most
vulnerable children as writers.

TARGETED ACADEMIC SUPPORT:

1) Personalisation of learning:

Impact:

Time was used in different ways this academic year, depending on the level of challenge caused by
Covid-19 absences! Catching up, particularly as children returned to school following ‘waves’ of covid
sweeping through the school was a key feature of this fime. Focus during Curtis Time was identified during
Closing the Gap meetings and did not have any patterns throughout school. We made a decision at the
beginning of the year not to attempt to do baselines for these small group interventions due to the
challenges associated with absence. Teachers reported that having this fime to work 1:1 and in smalll
groups with children on similar targets was invaluable and really helped them to manage their workloads
and timetables in the classroom. Children reported that typically they disliked missing ‘Curtis Time'.

Next Steps:

*Curtis Time will continue next academic year

*Assistant Head teachers (both maths and Engl lead) will attend Closing the Gap meetings.

*Possibility of infroducing a whole-school focus for during Curtis Time to support staff with CPD aligned to
the focus (e.g. spelling intervention, writing conferencing, maths interventions led by LSA’s — Edge Hill)
*Measurable outcomes from Curtis Time.

2) School Led Tutoring:

Impact:

Really positive uptake with all 16 children seeing through all 15 sessions with great enthusiasm each week.
All children also aftended the theatre and enrichment activities linked to the text.

All staff reported seeing the children’s confidence increasing considerably and their engagement levels
were very high with lofs of talk and sharing thoughts. This resulted in these more vulnerable learners making
more contributions back in the classroom

Average Point Score increase in reading for those children attending the SLT:

12




Y3:+3.8 Y4: +1.5Y5: +6.2 Yé:

Next steps;

We will certainly continue with this approach in the next academic year but with an increased focus on
writing inspired by the text. Possibly giving children a take-home task each week to complete and bring
back in and share with the rest of the group. The shift to a writing focus will take place once the children
are half way through the high quality text. The children also benefited hugely from the enrichment
activities around the text and the shared meal each week.

3) Book Talk groups:

Impact:

The most vulnerable learners made the greatest progress as a result of a relentless focus on hearing their
voices during the additional breakfast session each week, resulting in huge increases in confidence and
self-belief.

Reading APS noft disadvantaged Reading APS disadvantaged
APS 2021 APS 2022 APS 2021 APS 2022
111 114 95 106
(+3 POINTS) (+11 POINTS)
WIDER STRATEGIES

1) Mentorship Programme

14 children mentored by staff members throughout school, 9 of whom were PP children. There were many
challenges due to ‘bubbles’ and covid waves but most mentorship partnerships were highly effective.
One parent wrote: ‘the kindness you have shown my daughter throughout her time at Fishbourne has been
extraordinary and you have made her world a very much better place to be. Thank you for all you have done for our
family...’

Next steps:

Continue into 22/23 but with CPD in autumn term and fortnightly updates from the Mentorship Champion.

2) ELSA PROGRAMME

One of our ELSA trained LSA’s left Fishbourne midway through the school year but we had trained up a
second ELSA who fook on her case load. This ELSA is newly trained and therefore she only has a caseload
of four children currently.

3) SCHOOL TRIPS:

We have continued to offer enrichment opportunities free of charge for those children in receipt of PP. This
has enabled them to attend many additional activities including Young Voices at the 02, several theatre
productions, sporfs coaching, music coaching, purchase of books etc.

4) ATTENDANCE:

x2 PP children have been referred to Early Help following concerns about their attendance in school. At
the end of the academic year our attendance was: PP: 90.49% and non-PP: 94.88%

Next steps:

-Explore different strategies for improving attendance of disadvantaged children.

-Families Matter role re-instated in a slightly different format, offering support for more families through the
infroduction of a Parenting Children and supporting learning programme.

5) PROMOTING READING FOR PLEASURE:

All of the strategies employed through this part of the PP strategy have been highly effective in getting the
whole school reading and resulting in excellent reading results throughout school, with the smallest
difference between PP and non-PP children attainment.

The Volunteer Army have been totally committed to attending school weekly. Prior to starting the role, the
volunteers committed to completing three units of training on the school website and have had two top-
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ups since then to support their understanding of phonics and hearing readers.

Next steps:
Continue to promote and recruit for the Volunteer Army, identification of future fraining needs including

the dissemination of training for the whole staff team on phonics.
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Further information (optional)

Please refer to our School Development Plan.
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